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Part 1: Introduction 

 

Purpose 

The purpose of this document is to provide Elsternwick Primary School (EPS) staff with a set of consistent 
guidelines to follow to ensure that learning environments for students are safe, supportive, respectful, 
collaborative and well managed, promoting students’ wellbeing and achievement.  

EPS has adapted Marg Armstrong’s Model of Intervention to frame our preventative approach to behaviour 
management in the classroom and the yard, which facilitates positive behaviours and interactions and supports 
students exhibiting inappropriate and unacceptable behaviours.  

This Behaviour Management document is to be referred to in conjunction with the following documents:  

• Student Engagement and Inclusion Policy  

• Bullying and Harassment Policy 

• DET Student Support Plans and Guidelines 

• Program for Students with a Disability Policy 

• Student Support Group Policy 

 

Marg Armstrong’s Model of Intervention 
(Adapted to EPS, 2017) 

 

 

*percentages relate to how much time teachers should theoretically spend focusing on each area 
i.e. the more time we spend developing a collective understanding of our ethos and values as a 

school community, the less time we should need to spend on interventions. 
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Context 

EPS provides a strong foundation for student learning with student engagement and wellbeing as a whole-
school priority. Student wellbeing is everyone’s responsibility – social, emotional and physical wellbeing 
provide the foundations for effective student learning and positive behaviour. EPS focuses on the development 
of student social competencies by embedding such learning opportunities into our pedagogy, curriculum, 
behaviour management systems, expectations and structures. A positive school culture ensures that students 
feel valued and cared for, have meaningful opportunities to contribute to the school and can effectively engage 
with their learning.  

EPS recognises and responds to the diverse needs of our students and accommodates different learning 
profiles and rates of learning. We take a preventative approach to behaviour and intervene early to identify 
and respond to individual student needs. 

Student management can be defined as three interrelated components: behavioural, emotional and cognitive: 

• Behavioural engagement refers to students’ participation in education including the academic, social  

and extracurricular activities of the school. 

• Emotional engagement encompasses students’ emotional reactions in the classroom and in the school.  

It can be defined as students’ sense of belonging or connectedness to the school. 

• Cognitive engagement relates to students’ investment in learning and their intrinsic motivation and self- 

regulation. 

The manner used by teachers to treat students, respect them as learners and people, and demonstrate care 
and commitment for them are key elements in implementing a relevant and successful wellbeing strategy. 

Elsternwick Primary School is committed to the safety and wellbeing of all children and young people. This will 
be the primary focus of our care and decision-making. Elsternwick Primary School has zero tolerance for child 
abuse.  

Elsternwick Primary School is committed to providing a child safe environment where children and young 
people are safe and feel safe, and their voices are heard about decisions that affect their lives.  

Every person involved in the Elsternwick Primary school community has a responsibility to understand the 
important and specific role he/she plays individually and collectively to ensure that the wellbeing and safety of 
all children and young people is at the forefront of all they do and every decision they make. 

A whole school behaviour management implementation strategy improves the learning climate of any school. 
Research has shown clearly that professional collegiality and whole school practice are major factors in 
effective teaching and learning. Effective and supportive leadership is a major part of this picture. A whole 
school approach to behaviour management is more effective than one in which teachers work in isolation and 
without collegial support. 

For 2019, we have developed a Whole School Wellbeing Framework, which outlines the social and emotional 
learning areas explicitly taught in all year levels using the Social and Personal Capabilities Curriculum.  

 
Document development 

EPS’s school wide classroom management approach was developed in consultation with staff in 2017. This 
followed on from our work in developing a school wide approach to creating Classroom Agreements based on 
our school values of Responsibility, Respect, Personal Excellence and Curiosity.  

We posed the question: 

What happens when someone doesn’t follow our classroom agreement?  

In depth discussions concluded that consequences of not adhering to Classroom Agreements depended 
greatly on the context and the student, and whether the behaviour was an isolated incident or a repeated 
offence, indicating that management strategies were inefficient in addressing the behaviour.  

The following guidelines focus on an explicit process for staff to follow, whilst allowing teachers to decide which 
behaviours constitute the implementation of this process and at what rate they flow through the steps of the 
Behaviour Management Chart. 
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 Part 2: The Model of Intervention at EPS 

Ethos and Values of Elsternwick Primary School 

This section outlines the process teachers undertake in order to set up a safe, supportive, respectful and well 
managed learning environment in an endeavour to prevent challenging classroom behaviours at EPS. By 
spending time on unpacking the ethos and values of EPS, we are aiming to increase the connectedness of 
students in individual classroom communities. 

 
School Values 

EPS’s school values are:  

RESPECT - students are supported to be collaborators and communicators; to develop an appreciation of 
their own self-worth and that of others. 

RESPONSIBILITY - students are encouraged to be self-managers; to develop a sense of responsibility for 
themselves, for others and for their community. 

PERSONAL EXCELLENCE - students are challenged to strive for the highest personal achievement in all 
aspects of schooling and life-long learning. 

CURIOSITY - students are inspired to become thinkers and researchers. 

These values are examined in each classroom to build student’s understanding over a few weeks, and form 
the basis of Classroom Agreements. They are referred to regularly in each class throughout the year to 
examine acceptable and unacceptable behaviours.   

Twice a term, year level cohort awards are presented to students who demonstrate the values of Respect, 
Responsibility, Personal Excellence and Curiosity in the key learning areas of English, Mathematics and 
Inquiry. Students are presented with their certificates at whole school assemblies and parents are invited to 
celebrate. Students also receive specialist awards in line with these values.  
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Primary Prevention 

 
This section outlines the programs and initiatives EPS commits to in order to support the emotional and social 
wellbeing of students. These explicitly teach appropriate behaviour and positive social interactions with the 
aim of decreasing the need for intervention.  

 

 

 
Whole School Wellbeing Overview 

In 2018, our staff mapped out our whole school preventative approach to student wellbeing using the Social 
and Personal Capabilities Curriculum. This work forms part of our progress towards our School Strategic Plan 
goal in wellbeing; for students, staff and parents/carers to feel safe, valued and respected as members of the 
community. Our staff acknowledge that students must have a positive experience at school in order for them 
to achieve and prioritise the explicit teaching of social and emotional skills to support this. 

We have considered the results of the 2018 Attitudes to School Survey in developing our Key Learning Areas, 
and will be using the resources from Respectful Relationships to drive our planning. The overview will also tie 
in nicely with our successful application to participate in the Human Rights pilot project in 2019. 

We aim to get feedback from students and parents along the way as we trial this new whole school approach. 
Sharing our learning in these areas each term will allow you to continue conversations on these topics at home 
and strengthen our community cohesion.  

The framework has four overview statements, each divided into two foci for each term.  

 

Positive Learning Environments 

EPS has a long-running dedication to building relationships with and between students. John Hattie’s study 
into the factors that improve student learning noted that ‘when students were asked about their best teachers, 
the [most] common [attribute was] teachers who built relationships with their students’ (2009, p.108).  

A school audit reaffirmed that the time and effort we put into building relationships with our students is 
something we aim to sustain and enhance. Parallel with the development of friendships is the development of 
the physical classroom space itself; this is increasingly being co-created and co-designed by students so they 
have ownership of their learning space and to ensure it reflects their personalities, interests and learning 
experiences.  
 
Teachers devote the first month of school focusing strongly in developing relationships with, and between, 
their new students to build learning communities. This then continues as part of the curriculum throughout the 
year. This is a crucial part of the curriculum as it paves the way for a positive and successful year of learning 
for all students. Each classroom has its own Classroom Community board which showcases photos and 
artefacts from the home lives of each student and teacher. Spending time getting to know each other beyond 
our roles as ‘teacher’ and ‘student’ (interests, family members, friends, experiences, hopes, fears etc), assists 
in creating a safe and supportive learning environment which facilitates positive behaviours and develops our 
sense of moral purpose. 

Term 1 Term 2 Term 3 Term 4 

Learning together 
and about each 

other 

Understanding our 
brain 

Strategies to cope 
and thrive  

Human Rights: 
respecting myself 

and others 

Classroom 
Communities 

Developing 
Relationships 

Self-
Regulation 

Growing our 
brains 

Problem 
solving and 

stress 
management 

Positive 
coping and 

help seeking 

Understandi
ng difference  

Positive 
gender 

relationships 

Schools with a higher degree of ‘relational trust’ are more likely to make the kind of changes 
that help raise student achievement. Improvements in such areas as classroom instruction, 

curriculum teacher preparation and professional development have little chance of 
succeeding without improvements in a school’s social climate.  

(Otero 2011) 

 
) 
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Class Agreements 

At the beginning of each school year, students and teachers work through the process of creating a Class 
Agreement specific to their class. These take various age-appropriate forms, reflecting the voice of our 
students. While the language of each agreement differs, the essence is based on the school values of 
Responsibility, Respect, Personal Excellence and Curiosity. This helps promote a culture in which values, 
beliefs and expectations are shared together as a classroom community.  

The specialist team (Visual Arts, LOTE (Mandarin) Performing Arts, Physical Education and Digital 
Technologies) have also created a consistent agreement, which is relevant to all specialist subjects and is 
displayed and referred to in all learning areas.  

The school encourages parents to take the time to visit their child’s classroom to read the agreements and 
discuss them with their child what their agreement means to them. Teachers refer back to these regularly 
throughout the school year, to remind students of the commitment they have made to their learning 
communities. 
 

Behaviour Management Plans (Whole School) 

In 2017, EPS researched and developed a whole school approach to managing student behaviour in the 
classroom and out in the yard. The Classroom and Yard Management Plans are designed to complement 
the school values and individual classroom agreements. Each works on a five step process:  

Step up: I have gone above and beyond in displaying the school values 

Step 1: I need to think about my choices 

Step 2: I need a different learning space/I need to reflect on my behaviour 

Step 3: I need time to think and reflect in a different place 

Step 4: I need extra help and support 

Each of this steps clearly aligns with an appropriate consequence (see Management Plans in Part 3). Students 
names are reset at the beginning of each day. The Yard Management Plan can be used in conjunction with 
the Yard Duty Action and Consequences Guide, which guides teachers to the appropriate steps for particular 
behaviours.  

Each teacher unpacks the steps of the Classroom Management Plan, so that students are aware of the 
behaviours in their classroom may send them to a particular step. For example, a repeated behaviour may 
mean they move from Step 1 to Step 2 to Step 3, whereas a serious behaviour may mean skipping straight to 
Step 3 or Step 4.  

Buddies 

Prep students are assigned a Year 4 buddy at the start of the year. Time is scheduled to meet with buddies 
once a week. Students also meet with their buddies for 300K (whole school fitness program). Opportunities 
are also available for buddies to meet during recesses and lunch times. The Buddy program supports Prep 
students with their transition to school and begins to develop the leadership capacity of our Year 4 students.  

 
Class Circles 

Learning is first and foremost a social experience (Otero et al 2011, p. 4). Thus much time is spent in our 
classrooms at EPS talking and sharing our thinking and knowledge through Class Circles. Hattie observes, 
‘what the child brings to the class at the start of his or her schooling, as well as on each and every day, is 
critical to the outcomes of education.’ (Hattie 2009, p. 40). Armstrong notes that the Circle format is a ‘natural 
process and pedagogy’ for student-centred classrooms, which promote values of honesty, listening, 
accountability, spirituality, consensus, healing, patience, respect, support, trust, partnership and forgiveness.    

Class Circles have proved an effective way of encouraging students to speak, listen, interact, enhance 
relationships and share concerns. Hattie’s research emphasises the importance of confidence and ‘self-
concept’ in achievement (2009). Class Circles assist in developing a safe place in which an appreciation of 
self, a sense of belonging and empathy with other members of the class is fostered (Armstrong 2012). They 

Any educational reform strategy that improves relationships has a chance of succeeding: any 
strategy that does not is doomed to fail. (Fullan 1999) 
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create a sense of equality and inclusion in which all voices can be heard and respected (Armstrong and 
Vinegrad 2013).  

As a result of participating in this format, students become empowered to use positive problem solving  
behaviours.  
 

Friendship Bench 

The EPS Friendship Benches have been developed to support our students in the yard during recess and 
lunchtime. Students who find themselves with no one to play with or who cannot find their friends can make 
their way to the Friendship Bench located near their year level.  

The benches are introduced during Class Circles in each classroom as a way of encouraging students to make 
new friends and look after anyone who is sitting alone at the Friendship Bench. They may ask a child to join in 
their game of offer to help them find their friends in the yard. 

House Points 

Each student at EPS is allocated to one of four ‘Houses’ when they enrol at the school. These Houses are 
Brickwood, Montrose, Murphy and Lewis, House points are awarded throughout the school to acknowledge 
outstanding positive behaviour. Class Teachers and specialists record house points in their classrooms and 
the Year 6 student leaders take responsibility for collecting these each week. At the end of the school year a 
trophy is awarded to the winning house.  

Outdoor Education 

The school’s outdoor education program enables students to further their skills, understandings and attitudes 
in personal and interpersonal development through cultural, intercultural and environmental studies in both 
non- school and classroom settings.  

The program also provides a set of experiences that promotes our school values of Respect, Responsibility, 
Personal Excellence and Curiosity, and it enables young people to demonstrate independence, leadership, 
cooperation, tolerance and empathy towards others. 

Year Level Location Duration 

2017    Year 3/4 Phillip Island Tourist Resort 3 days 

2018    Year 3/4 Arrabri Lodge, Warburton 3 days 

2017    Year 5 
Coonawarra Farm Resort 
East Gippsland 

5 days 

2017    Year 6 
Merricks Lodge 
Mornington Peninsula 

5 days 

 

Positive Play 

Students are supported to build and maintain positive relationships during unstructured play time in the yard 
through regular Class Circles. Students explore the following guidelines and create anchor charts to support 
positive play: 

• Say nice things to each other – that was a good throw! 

• Share play equipment 

• Ask children to join in your game 

• Wait for your turn 

• ‘Get out’ without making a fuss 

• Make rules up for your games and stick to them 

• Be friendly to younger children 

• Don’t interfere in others’ activities 

• No name calling or teasing 

• Never push, hit, hurt or kick other children 

Junior classrooms may also have an anchor chart in the classroom with photos of various areas of the 
school and name pegs to assist them in planning a place to play and finding their friends.  
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Prep Transition Program 

The Prep Transition Program supports students in making the transition from small long day care centres and 
sessional Kindergarten programs to our large Prep cohort (usually between 80– 100 students) as smooth as 
possible. EPS attracts students from over 30 Early Childhood centres in the area each year, so there are many 
new faces for students to get to know.  

The Prep Transition coordinator visits all the local Early Childhood Centres (Kindergartens) during term 2 and 
meets with the directors of the centres. This begins the first process of building a connection between the 
school and all the local Early Childhood centres.  

Prior to the Prep Transition Program in term 4, the Prep Transition coordinator visits the prospective students 
in their Kindergarten setting. Here, they gather any helpful information about the students’ social and emotional 
needs which will assist them when finalising class allocations for the following year.  

In November, the following years Prep students attend the five-week Prep Transition Program. In the first four 
weeks of the program, the students are placed in different Prep classrooms where they socialise with new 
students with whom they may or may not attended the same Kindergarten. Throughout the sessions, teachers 
take notes and observations on student behaviours and interactions to assist with the final class groupings. 
These observational notes, along with the transition statements and kindergarten teacher conversations are 
all used to inform the grouping of students into their Prep classes.  

While the Prep students attend the Prep Transition program, compulsory attendance of all parents of the 
students is required each week where general school information is shared with them in regards to our whole 
school approach to curriculum and wellbeing practices, as well as general transition and housekeeping 
information.  

Second Story Transition (Year 6-7) 

Senior Year 5 and 6 students visit Elwood College to take part in transition sessions, known as ‘Second Story 
Transition’. Students visit sample secondary classes during Years 5 and 6 to help prepare them socially and 
emotionally for the move to secondary school. Year 5 and 6 students are also prepared for their roles as a 
senior school student by attending a ‘leadership conference’ facilitated by the school teachers. Workshops are 
run on public speaking, running meetings, advertising for events and goal setting. 

Senior Student Leadership 

At EPS, learning lifelong leadership skills is an opportunity offered to all students. Having effective student 
leaders supports the development of responsible behaviours, a positive school tone and encourages students 
to model the school values of Respect, Responsibility, Personal Excellence and Curiosity.  

In the Senior School (Years 5 and 6) all students participate in a School Leadership conference aimed at 
encouraging them to reflect on their personal and public leadership skills. At the conclusion of the conference, 
all Year 6 students acknowledge a leadership charter and are presented with a young leaders badge. Year 5 
students moving into year 6 also have the opportunity to be elected as School Captains and House Captains 
through a selection process (refer to Student Leadership Policy).  

Leadership opportunities throughout the year for students include hosting assemblies, assisting with the Prep 
Transition Program, helping with sports days, assisting with school tours and coordinating the house points 
system for the school. 

Goals of Student Leadership 

• To develop students’ leadership skills in goal setting, consultative decision making processes, active 
   and reflective listening, seeking feedback and acting in responsible ways.  

• To promote students sense of empathy towards others and pride in themselves and the school.  

• To encourage student voice being considered in school decision making processes.  

• To develop a student leadership charter that promotes both accountability and a broader valuing of the role 
of student leaders in this community.  

Student Voice  

In 2019, students will have regular opportunities to feedback to year level team leaders through student voice 
forums. This allows for all students to have a say in their experiences at Elsternwick Primary School; going 
beyond the traditional format of the Student Representative Council.  

Furthermore, students will give feedback on the components of the Whole School Wellbeing Framework in 
February, then again in November, to allow us to track progress. February data will also be used by teams in 
planning meetings to inform focus areas at the cohort level.  
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Whole School Transition 

The process of building relationships between teachers and students prior to the start of a new school year 
gives students the opportunity to spend some time in their prospective new learning space and with the teacher 
of their new year level. These sessions give teachers the opportunity to observe student interactions and 
dynamics to inform class groupings for the new school year. During the final session, all students come 
together as a class with their new peers and teacher for the following year. Over the summer break, all students 
receive a letter and a class photo (taken during the final transition session) from their new teacher so that 
students can become acquainted and identify who their new classmates are for the new school year. 

 
Student Representative Council 

The Student Representative Council (SRC) is made up of one elected student per class from years 3-6. Having 
leaders elected by their peers, across multiple ages, allows the student population to be represented in issues 
across the school community including; student welfare, school pride, environmental impact, and house spirit, 
as well as supporting various charitable organisations. Student Representative Councillors attend fortnightly 
meetings; make decisions about which community service activities the students will support; promote 
initiatives discussed at meetings with their class; actively listen to their class members’ ideas and feed these 
back at SRC meetings; and speak at assemblies when needed. 

The SRC also promote advocacy, sustainability, social and cultural well-being, empowering students to take 
action within our community. Importantly, all fundraising opportunities throughout the year will be decided upon 
by the SRC. Thus the SRC allows the student voice to be heard, and encourages students to be active in 
school decision making processes and in driving change. The SRC is coordinated by a middle and senior 
school staff member.  

The Green Zone 

The Green Zone environment aims to encourage calm, focus and supportive relationships. It has also been 
designed to support the specific needs of our students with disabilities.  

The Green Zone is a multipurpose space:  

• Each class will spend one session per week in the space for explicit teaching of the wellbeing (personal 
and social capabilities) curriculum 

• Students will be able to access the space during recess and lunch, when identified by a member of 
staff as finding the social and emotional aspects of break times challenging. Parents will be notified by 
classroom teachers when students have been invited to attend.  

The Zones of Regulation 

Self-regulation is something everyone continually works on, whether we are conscious of it or not.  We all 
encounter trying circumstances that test our limits from time to time.  If we are able to recognise when we are 
becoming less regulated, we are able to do something about it to feel better and get ourselves to a better 
place. This comes naturally for some, but for others it is a skill that needs to be taught and practiced. This is 
the goal of The Zones of Regulation (or Zones for short).   

 

The Zones is a systematic, cognitive behaviour approach used to teach self-regulation by categorizing all the 
different ways we feel and states of alertness we experience into four concrete zones. 

The Red Zone is used to describe extremely heightened states of alertness and intense emotions.  A person 
may be elated or experiencing anger, rage, explosive behaviour, devastation, or terror when in the Red Zone.  

The Yellow Zone is also used to describe a heightened state of alertness and elevated emotions; however, 
one has some control when they are in the Yellow Zone.  A person may be experiencing stress, frustration, 
anxiety, excitement, silliness, the wiggles, or nervousness when in the Yellow Zone.  

 
  

The Green Zone is used to describe a calm state of alertness. A person may be described as happy, focused, 
content, or ready to learn when in the Green Zone. This is the zone where optimal learning occurs.   
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The Blue Zone is used to describe low states of alertness and down feelings, such as when one feels sad, 
tired, sick, or bored.   

All teaching and education support staff have received up to date professional development on how to 
implement the Zones of Regulation approach in their classrooms to assist students in identifying, articulating 
and regulating their emotions and behaviour. Posters of the Zones are in each classroom for students and 
students and teachers to refer to regularly.  

 

Early Intervention 

 
This section outlines the supportive measures EPS has in place to assist students in making well informed 
decisions, consider their behaviour and restore relationships. 

 
Restorative Practices 

What are Restorative Practices? 
The term ‘Restorative Practices’ refers to the way in which classrooms work to promote genuine relationships, 
resulting in better behaviour and learning at school. It also refers to the way in which young people are asked 
to think about, and take responsibility for, their behaviour and its effect on others. This approach endeavours 
to build a caring community around students whilst not accepting harmful behaviour. When conflicts occur, the 
restorative approach involves all those affected to find a way forward.   
 
How are conflicts solved using Restorative Practices? 
The students involved agree that a conflict or argument has taken place and agree to repair the harm or 
damage done. All those involved have a chance to give their point of view and say how things can be fixed in 
the future. In this way, an agreement is reached - though it may still involve specific consequences or discipline 
procedures, depending on the circumstances. Importantly, relationships are healed wherever possible and any 
contributing problems are identified for follow up. 

A typical ‘Restorative Chat’ 

This might take place informally in the classroom, corridors or playground when children have caused some 
harm or significant disruption. For more serious situations, a similar outline of questions is used but in a more 
formal setting. 

Typical questions asked during the meeting would be: 

• What happened? 

• What were you thinking at the time or what made you decide to do this? 

• Whom did you affect when you did this? How were they affected? 

• How were you feeling when you acted as you did? 

• What can you do to fix this? 

• How can I help you? 

Restorative Script for Early Years 

• What happened? 

• When you _______ was that a good choice or bad choice? 

• How did you make _____ feel when you _______? 

• At school it’s not ok to _________. 

• Next time I want you to _________. 

• To fix this up you need to __________. 

The Problem Solving Circle and Class Conferences 

In instances where intervention to discuss a repeated minor incident is necessary, Class Circles can be used 
for problem solving.  

The format of a problem solving circle is based on the restorative process. Questions for discussion may 
include:  

• How do we feel?  

• Who has been affected by this problem? 

• How have they been affected?  

• How can we solve the problem so it doesn’t continue to be a problem? 
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If regular Class Circles have been utilised to strengthen relationships and build trust between students and the 
teacher, this format can be effective in managing issues. Some outcomes may include: 

• Students feel respected and are included in a dignified process, feeling compelled to own their behaviour 

• Students are participating in a process they see as ‘fair’ and ‘equal’, prompting them to take responsibility 

for their personal behaviour 

• Students become part of the solution, developing empathy and insight 

• Students learn about fairness and justice in a broader context. 

 

Intervention 

 
In the case of serious incidents, or when preventative strategies have been unsuccessful, intervention 
strategies may need to be implemented. The following strategies may be employed. 

Student Reflection  

Reflection is open during the first half of lunch time for classroom or yard incidents that are serious enough to 
progress (or skip straight) to Step 4 (see Classroom and Yard Behaviour Management Plans). Reflection is a 
place for students to have a restorative conversation with the supervising teacher and complete a written 
reflection to share with parents at home. It is discussed with students as a consequence for inappropriate 
behaviour rather than a ‘punishment’.  

Reflection is located in the ELA (kitchen area next to the front office) and is supervised by teaching staff as 
part of the yard duty timetable. The area is equipped with pencils, reflection sheets, envelopes and the 
Reflection Folder.  

Reporting an incident for Reflection:  

• In order for students to attend Reflection for a yard incident, the Yard Duty teacher must fill in the Yard 
Duty Incident Record; copies are kept in the red folders in the Yard Duty bags.  

• The reporting Yard Duty teacher must make every effort to contact the classroom teacher to notify 
them if an outstanding Reflection needs to be completed; the classroom teacher then walks the student 
over to Reflection at the beginning of the next lunchtime. The Assistant Principal will follow up on any 
Reflection time that has not been completed. 

• In the case of a Step 4 classroom incident, the classroom teacher must fill in a classroom Incident 
Record and walk the student over to Reflection at the beginning of the next lunch time.  

Supervising Reflection:  

• The supervising teacher signs students in to Reflection in the Reflection Folder.  

• The supervising teacher must have their laptop to look up incidents on Compass, in order to have 
a detailed Reflective conversation with students.  

• The Reflection Sheet is completed by the student, with the support of the teacher on duty. All 
reflections must be detailed and comprehensive, to allow parents to have a follow up conversation at 
home.  

• Completed Reflection Sheets are put in an envelope by the supervising teacher and put in the pigeon 
hole of the classroom teacher. 

• Lower school students spend 15 minutes and Senior School students 25 minutes in Reflection. 

Reflection follow up:  

• Classroom teachers ensure the Reflection Sheets are sent home, discussed with parents, followed up 
at home by parents and returned to school for safekeeping in the Student Reflection folder for each 
classroom. 

• Classroom teachers track reflection attendance. If a student reaches three Reflections for a term, the 
classroom teacher notifies the Assistant Principal/Wellbeing Coordinator, who will arrange a Student 
Support Group meeting with the student, parents and classroom teacher to determine what further 
support is needed.   
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Suspensions and Expulsions 

Department of Education and Training (DET) guidelines on Suspensions and Expulsions can be found in the 
appendix.  
 

Documentation of incidents 

• All yard duty incidents from Step 2 onwards must be logged into Compass by the reporting teacher 
(Compass – Wellbeing – Incidents – New Incident). 

• All parent and SSG meetings must be uploaded to Compass student files.  

• A record book will be kept in Reflection to record names and incidents for the Assistant 
Principal/Wellbeing Coordinator to follow up.  

• Classroom teachers will follow up on completed Reflection Sheets, which need to be signed by the 
student, classroom teacher and parents and as an agreement to future appropriate behaviour. 

Student Support Group Meetings 

A Student Support Group (SSG) Meeting requires the attendance of the classroom teacher, the welfare 
coordinator / leadership representative and parent/guardian/care giver and any allied health professionals 
involved in a students case. A restorative discussion is held and as a consequence, a plan of action takes 
place. A Behavioural Suport Plan may be created if needed. 

The aim of the SSG Meeting is to help plan programs and that address a child’s individual needs for positive 
achievement, engagement at school and their ability to learn. At these meetings, educational and social goals 
are set for a student’s Individual Learning Plan.  

For 2019, SSG’s are scheduled for week 8 each term.  

Behaviour Support Plan 

A Behaviour Support Plan will be required when a student’s behaviour reaches Step 4 three times per term. 
This will be a Student Support Group meeting facilitated by the Assistant Principal/Wellbeing Coordinator and 
the classroom teacher. See Appendix for the DET Student Support Plan. 

A BSP can be completed by classroom teachers, in consultation with students, parents and the wellbeing 
coordinator/leadership representative as part of a Student Support Group Meeting. 
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EPS Classroom Management Plan 
 

   Consequences Follow up  

  

Step UP! 

 

I have gone above 
and beyond in 
displaying the 
school values 

 
Acknowledge and 

celebrate Step UP’s at 
the end of each week.  

M
in

o
r 

in
ci

d
en

t*
 

 

Step 1 

 

I need to think 
about my choices 

Refer students to 
displayed Class 

Agreement. 

 

 

Step 2 

 

I need a different 
learning space 

Move student to another 
learning space within the 

classroom. 

Have a Restorative Chat 
prompting student to 

reflect on his/her 
choices. 

M
aj

o
r 

in
ci

d
en

t*
 

 

Step 3 

 

I need time to think 
and reflect in a 
different place  

I might be in the 
Yellow zone 

Move student to a buddy 
class (the neighbouring 
classroom or classroom 

in their cohort). 

Log incident in Compass 
to track repeat offences 

or patterns across 
specialist subjects. 

 
 

Step 4 

 

I need extra help 
and support  

I might be in the 
Red zone 

Students will go to the 
Reflection (ELA) during lunch 
time. Teachers will need to 

complete Step 4 Class Incident 
report in full. Teachers walk 

the student to the Reflection. 
Hand incident report to 

teacher on duty. Students to 
complete refection sheet. 

Prep, Year 1 & 2 students 
complete 15 minutes of 

reflection. 

Year 3-6 students complete 
25 minutes of reflection. 

Class Teachers log incident on 
COMPASS. Inform parents. 

Students take home reflection 
sheet and discuss with parents 
and returned reflection sheet 

signed by parents. 

If needed, arrange Student 
Support Group Meeting 

(student, teacher, parents, 
leadership) to create an 

Individual Behavioural Plan or 

Individual Education Plan.  

 
Note – these steps must all occur within a day. All names are reset at the end of each day giving 
students the opportunity for a fresh start.  
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EPS Yard Management Plan  
 

   Consequences Follow up  

  

Step UP! 

 

I have gone above 
and beyond in 
displaying the 
school values 

Step UP! Ticket: 

Give student an orange 
‘Step UP!’ ticket, which 
they take back to class 

and record on their 
chart.   

Classroom teacher 
acknowledges and 

celebrate Step UP’s at 
the end of each week.  

M
in

o
r 

in
ci

d
en

t*
 

 

Step 1 

 

I need to think 
about my choices 

Reminder: 

If a student does not 
follow the school values 

the yard duty teacher 
reminds them about the 
choices they are making, 

referring back to the 
school values. 

 

 

Step 2 

 

I need a different 
learning space 

Restorative Discussion: 

If a student repeats the 
behaviour again, or a 

step 2 behaviour, they 
are given a warning and 
asked to walk with the 
yard duty teacher for 5 

minutes.  

At this stage, a 
Restorative Discussion 
should be held with the 
student and the incident 

recorded on the yard 
duty reporting sheet for 

input into Compass. 

M
aj

o
r 

in
ci

d
en

t*
 

 

Step 3 

 

I need time to think 
and reflect in a 
different place  

I might be in the 
Yellow zone 

Reflection Walk: 

If a student continues to 
break the school values, 
they are asked to reflect 

on their choices by 
walking with the YD 

Teacher for 10 minutes. 

At this stage, incidents 
should be logged on the 

yard duty reporting 
sheet for input into 

Compass with follow up 
by the classroom 

teacher. 

 
 

Step 4 

 

I need extra help 
and support  

I might be in the 
Red zone 

Reflection Area: 

At this final stage, students 
are walked over to the 

Reflection to discuss and write 
a reflection on their behaviour 

to take back to their class 
teacher.  

Prep, Year 1 & 2 students 
complete 15 minutes of 

reflection. 

Year 3-6 students complete 
25 minutes of reflection. 

At this stage, parents 
should be informed by 

the classroom teacher. A 
Student Support Group 

Meeting (student, 
parents, leadership) or 
Individual Behavioural 

Plan may be considered. 
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Yard Duty Action and Consequences Guide 

Yard Duty incidents often pose an additional challenge as teachers and students are often not familiar with 
each other, reducing the ability for teachers to enact their own judgement on a student’s individual needs. 
This table can be used as a guide for teachers in dealing with incidents in the yard. 

• All incidents that are repeat behaviour or require a referral to Principal/AP/Teacher or detention must be 
entered on Compass. 

• All incidents from Step 2 must be dealt initially with a Restorative Discussion as the first stage of 
intervention. 

• Teacher judgement must be enacted in all situations depending on the student and the context of the 
incident.  
 

Yard Duty Action and Consequences Guide 

Action Consequence 

Step Up  

Any student demonstrating exceptional skills in the areas of Respect, Responsibility, Curiosity and Personal 
Excellence should be acknowledged with an orange ‘Step Up’ ticket. This is taken back to the classroom teacher and 
transferred to the classroom ‘Step Up’ chart.  

Physical  

Intentional  

Throwing sticks/stones/sand/bark/balls – 
intentionally causing harm 

Step 4: Reflection  
Hitting/kicking/physical violence/violation  

Biting 

Rough play  Step 3: Reflection Walk with YD Teacher 

Tackling Step 3: Reflection Walk with YD Teacher 

Accidental  

Throwing sticks/stones/sand/bark/balls – accidentally causing harm Step 2: Restorative Discussion 

Verbal 

Swearing at someone 
Refer to classroom teacher or AP. Compass 

Step 3: Reflection Walk with YD Teacher 
Teasing, rude, undermining comments 

Name calling 

Talking rudely about someone 

Step 4: Reflection Threatening behaviour 

Lying - repeatedly 

Swearing near someone Step 2: Restorative Discussion 

Non-verbal 

Excluding another student  
Step 2: Restorative Discussion 

Pulling faces 

Environment – spaces and places 

Disrespecting school property  
Step 2 or Step 3 
Clean affected area and/or pay for replacement 

Stealing 
Step 2: Restorative Discussion 
Follow up with classroom teacher 
Return or replace item 

Misbehaving in toilets 
Step 3: Reflection Walk with YD Teacher 

Entering classrooms during recess/lunchtime 

Dropping papers in yard Step 1: Reminder of School Values 
Pick up papers with tongs and show yard duty 
teacher Eating outside of eating area 

Environment – safety 

Not wearing hat outside (when required)  
Step 1: Reminder of School Rules/School Values 
Repeatedly – Step 3: Reflection Walk with YD 
Teacher 

Stealing someone else’s hat Step 3: Reflection Walk with YD Teacher 

Out of bounds 

Step 3: Reflection Walk with YD Teacher Climbing trees/poles/slides 

Riding/skating in the school ground 

Teacher Respect  
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Disobeying a teacher/aide’s instruction Step 4: Reflection 

Behaving disrespectfully towards a teacher/aide Step 4: Reflection 

 

Incident Definitions  

Minor incident  

Minor incidents must be managed by the classroom teacher. Support and advice may be sought from a team 
member or Team Leader.  

Minor incidents do not need to be recorded on Compass if they are an isolated incident.  

If a behaviour is repeated, record it on Compass to record emerging patterns.  

Minor incidents 

• Are a minor disregard for the Class Agreement 

• Do not seriously harm others 

• Do not violate the rights of other students in a serious way 

• Are not part of a pattern of behaviour 

• Do not require the involvement of leadership 

Major incident  

A major incident must be referred to leadership (skip immediately to step 4). 

All major incidents must be recorded on Compass and parents must be notified.  

Major incidents: 

• Are a major breach of Class Agreements or the school values 

• Are a pattern of inappropriate behaviour 

• Significantly harm others or put them at risk 

• Significantly violate the rights of others 

Teacher judgement must be used (the student, the context of the incident and whether the incident is an 
isolated or repeat offence) to determine how swiftly to move through the process and what constitutes moving 
to the next stage. 

Severe Clause 

Any student who commits an aggressive act towards another student with intent to harm, will incur 
detention/suspension at the discretion of the Principal Class or delegate. Any student who fails to follow 
reasonable instructions and is verbally abusive towards a student/adult will incur detention/suspension at the 
discretion of the Principal Class or their delegate. 

• Severe acts of disturbance in yard may result in teachers moving to Step 4, or severe clause may 
be invoked. 

• Assistant Principal decides whether student needs to visit the Reflection. 

• Three student visits to the Reflection within a two week period will result in a formal detention. 
(Assistant Principal to enforce). 

• If lunchtime is running out (i.e. 5 minutes left), when a student ARRIVES at Reflection, the teacher 
on duty in the room records when the student arrived and the next school day they finish the rest 
of their Reflection. 

• After 3 formal detentions due to yard misbehaviour, a Student Support Group Meeting will be 
arranged within 24-48 hours. 

• Class teachers will be given their student’s Reflection Sheet from a visit to the Reflection, allowing 
them to be informed of yard behaviour/incidents and follow up with parents where necessary. 

Bullying Policy   

For the full EPS bullying policy and incident reporting template please refer to the ‘EPS Bullying and 
Harassment Policy’ document.  

Definition 

Bullying is: 

• Intentional: done with the intent to cause harm or upset 
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• Repeated: when a person, or a group of people, repeatedly upset or hurt another person or 
damage their property, reputation or social acceptance. Bullying is not a one-off disagreement 
between two or more people or a situation of mutual dislike.  

• Involves an imbalance of power: Bullying may be direct physical, direct verbal, indirect or 
cyberbullying.  

Bullying can involve:  

1.  Direct physical bullying – e.g. hitting, tripping, and pushing or damaging property.  

2.  Direct verbal bullying – e.g. name calling, insults, homophobic or racist remarks, verbal abuse.  

3.  Indirect bullying – e.g. spreading rumours, playing nasty jokes to embarrass and humiliate, 
mimicking, encouraging others to socially exclude a person, damaging a person’s social 
reputation or social acceptance, or cyberbullying.  

Cyber-bullying is direct or indirect bullying behaviours using digital technology. For example via a mobile 
phone, chat rooms or through social media. It could involve setting up a defamatory personal website or 
deliberately excluding someone from social networking spaces. It can be verbal or written.  

Harassment is any verbal, physical or sexual conduct (including gestures) which is uninvited, unwelcome and 
which is reasonably likely to humiliate, offend, intimidate or distress a person. For example, teasing a student 
because of their speech impediment.  

Guidelines 

A school-wide approach will be taken to deal with bullying and harassment in a consistent and systematic way, 
with a focus on student safety and wellbeing. 

Disciplinary measures will apply to students in breach of the behaviour expectations established by the school 
and communicated through this Bullying and Harassment Policy (see Student Code of Conduct / Student 
Inclusion and Engagement Policy). 

All complaints of bullying or harassment will be taken seriously and treated sensitively. This policy will be 
clearly communicated to students, parents and staff on the school’s website and through school newsletters. 

• Our school will organise preventative curriculum programs that promote resilience, life and social skills, 

assertiveness, tolerance, conflict resolution and problem solving. 

• Student programs (such as National Bullying Day https://bullyingnoway.gov.au/) will be organised to 

raise student awareness about bullying and harassment, to provide a forum for discussion and to aid 

development of attitudes. Some matters will be dealt with formally in the curriculum and in peer support 

programs, leadership programs, extra-curricular programs, classroom discussions and occasional 

activities run by outside experts. The curriculum will include anti-bullying messages and strategies in 

line with DET materials e.g. Bully Stoppers: Make a Stand, Lend a Hand and ‘No Blame Approach to 

Bullying’. 

• Staff professional development programs will occur periodically to keep staff informed of current 

issues/strategies for dealing with bullying and/or harassment issues. 

• An annual confidential bullying survey of the student body will be run and de-identified information will 

be used at staff and/or parent meetings 

If students believe they are being bullied they may contact their class teacher or the School Leadership Team. 

Preventative strategy 

With a focus on student safety and wellbeing, Elsternwick Primary School believes the best form of bullying 
prevention is through educating students, parents and the wider community. 

All students engage in bullying prevention workshops with classroom teachers and/or through incursions as 
part of a school wide focus on bullying education. The focus of these workshops include developing positive 
and supportive relationships, understanding cyber bullying, being an active bystander and identifying personal 
leadership skills. In addition, parents and staff are also offered professional learning to upskill them on 
understanding bullying and providing strategies to support students. Staff plan using DET materials such as 
Bully Stoppers, Project Rockit and Bullying No Way resources. 

Staff and students use common language to define bullying and discuss the importance of being an active 
bystander. The whole school community celebrates The National Day of Action Against Bullying and Violence 
in March each year. 

This policy will be clearly communicated to students, parents and staff on the school’s website and through 
school newsletters, which aim to educate the community on positive relationships as the basis of bullying 
prevention.  

https://bullyingnoway.gov.au/
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Implementation 

Bullying complaints will be taken seriously and treated sensitively. Consequences will apply to students in 
breach of the behaviour expectations and Classroom Agreements established by the school and 
communicated, following our 4-step Classroom and Yard Management Guides. School procedures for 
responding to a student who bullies or harasses others are set out below.  

Note: If at any time bullying or harassment persists or is sufficiently serious, the principal may contact 
parents/carers and commence formal disciplinary action in accordance with the School’s Student Engagement 
Policy/Student Code of Conduct and DET’s Student Engagement and Inclusion Guidance. 

Responses to Bullying Behaviours  

When a teacher or the Wellbeing Coordinator has sufficient information to understand the circumstances of 
the alleged bullying and the students involved, a number of strategies may be implemented to address the 
behaviour and support affected students in consultation with Student Wellbeing Team, teachers, SSSOs, 
Assistant Principal, Principal, Department of Education and Training specialist staff. 

There are a number of factors that will be considered when determining the most appropriate response to the 
behaviour. When making a decision about how to respond to bullying behaviour, EPS will consider: 

• the age and maturity of the students involved  

• the severity and frequency of the bullying, and the impact it has had on the victim student 

• whether the perpetrator student or students have displayed similar behaviour before 

• whether the bullying took place in a group or one-to-one context 

• whether the perpetrator demonstrates insight or remorse for their behaviour 

• the alleged motive of the behaviour, including any element of provocation. 

 

The teacher or Wellbeing Coordinator may implement all, or some of the following responses to bullying 
behaviours: 

• Offer counselling support to the victim student or students, including referral to The Student 

Wellbeing Team, SSSOs.  

• Offer counselling support to the perpetrator student or students, including referral to The Student 

Wellbeing Team, SSSOs.  

• Offer counselling support to affected students, including witnesses and/or friends of the victim 

student, including referral to The Student Wellbeing Team, SSSOs.  

• Re-statement of School Values, referral to Classroom Agreement and School Wide 
Consequences Guide, reminder of Bullying and Harassment Policy  

• Lunch time Reflection (based on restorative practices process) 

• Facilitate a restorative practice meeting with all or some of the students involved. The objective 

of restorative practice is to repair relationships that have been damaged by bringing about a 

sense of remorse and restorative action on the part of the person who has bullied someone and 

forgiveness by the person who has been bullied. 

• Facilitate a mediation between some or all of the students involved to help to encourage 

students to take responsibility for their behaviour and explore underlying reasons for conflict or 

grievance. Mediation is only suitable if all students are involved voluntarily and demonstrate a 

willingness to engage in the mediation process. 

• Implement consequences for the perpetrator students, which may include removal of privileges, 

detention, suspension and/or expulsion consistent with our Student Wellbeing and Engagement 

policy, the Ministerial Order on Suspensions and Expulsions and any other relevant Department 

policy.  

• Facilitate a Student Support Group meeting and/or Behaviour Support Plan for affected 

students. 

• Prepare a Safety Plan or Individual Management Plan restricting contact between victim and 

perpetrator students.  

• Provide discussion and/or mentoring for different social and emotional learning competencies 

of the students involved, including connect affected students with an older Student Mentor, 

social and emotional learning programs. 

• Monitor the behaviour of the students involved for an appropriate time and take follow up action 

if necessary.  

•  Implement year group targeted strategies to reinforce positive behaviours, for example Bullying 

Prevention Workshops.  
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Classroom teachers and Wellbeing Coordinators are responsible for maintaining up to date records of 
the investigation of and responses to bullying behavior, which will be documented on Sentral.  
EPS understands the importance of monitoring and following up on the progress of students who have 
been involved in or affected by bullying behaviour. Where appropriate, school staff will also endeavour 
to provide parents and carers with updates on the management of bullying incidents.    

Serious bullying, including serious cyberbullying, is a criminal offence and may be referred to Victoria 
Police. For more information, see: Brodie’s Law. 

Related resources  

• Student Engagement and Inclusion Policy 

• Student Code of Conduct 

• Bullying and Harassment Policy 

• Individual Behavioural Management Plan 

• Individual Education Plan 

References 
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DET STUDENT SUPPORT PLAN 
Student:                      Year Level:                           Age:  Date:    

http://www.education.vic.gov.au/about/programs/bullystoppers/Pages/advicesheetbrodieslaw.aspx
http://www.justpractices.com.au/
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Background:  
 
Other range of concerning behaviours that the student demonstrates include: 

 

Action Plan: 

YARD DUTY INCIDENT RECORD 

In the case of a Step 4 incident this form must be handed to the Reflection supervisor 

Teacher name: Date: 

Support Categories Management and Support Strategies Responsible Person/s 

Behaviour Expectations What are the specific observable 
expectations regarding behaviour 

 

In class NAME will; 

 

Specialists:   

Yard Duty In the yard NAME will, 

 

 

Start of Day ✓   

End of Day ✓   

Whole school events, camps or 
excursions 

  

Teaching and Learning Support   

Parent/caregiver Support   

Internal Support   

External Support   

Response to child/young 
person not meeting behaviour 
expectations  

  

Plan Review  

 
  

Signatures  Signatures of key stakeholders:  

 

Child / young person       /          / 2017 

Assistant Principal       /           / 2017 

Parent /Caregiver       /          / 2017 
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Area/Time 1 2 3 10.40 – 10.55 10.55-11.10 1-1.25 1.25-1.50 

Incident type 

 

Step 1 
Reminder of School 

Values 

Step 2 
Restorative 
discussion 

Step 3 
Reflection Walk with YD 

Teacher 

Step 4 

Reflection 

Physical 
 

 
Accidentally causing 

harm 

Rough play 

Tackling 

Throwing objects 

Hitting/punching 

Kicking 

Biting 

Play fighting 

Verbal   

Swearing at someone 

Teasing 

Name calling 

Talking rudely about someone 

Threatening behaviour 

Lying (repeatedly) 

Environment  
Spaces and 

places 

Littering  

Eating outside of designated 
areas 

Excluding someone 

Pulling faces  

Disrespecting school 
property 

Misbehaving in toilets 

Entering classrooms 

Disrespecting school property 

 

Environment 
safety 

Not wearing hat Stealing  

Repeatedly not wearing hat 

Stealing hat 

Out of bounds 

Climbing trees/poles/slides 

Riding/skating  

 

Teacher Respect    
Disobeying instructions 

Behaving disrespectfully 

Students involved: responsible 
victi

m 
witness Class/teacher: 

 
 
 
 
 

   

 

What happened? 
 
 
 
 

DETENTION OUTSTANDING Y/N 

Date detention  
should occur 

 
 

Remaining time for 
detention 

 
 

Additional information:  

 
 
 
 
 
 
 
 
 
 
 

STUDENT REFLECTION SHEET 

Classroom Incident / Yard Incident  (please circle) 

Name:  Class: 
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Date: Teacher on duty: 

What happened? 
 
 
 
 
 
 

What did you do what wasn’t helpful or that was a bad choice?   

 
 
 

 
 

How did this make you feel (circle zone and comment)  

 

 

 

 

 

What strategies can you use to stop this from happening again?    

 

 

 

 

DET Detention, Suspension and Expulsion Guidelines 

 
Context 

Schools can discipline students for behaviour incidents occurring at school; at a school activity away from 
the school grounds; or while travelling to or from school or a school activity. Disciplinary measures should 
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form part of a teacher’s classroom management plan and be consistent with a whole school approach to 
behaviour management.  

Disciplinary measures should always be proportionate to the nature of the behaviour, and are best 
employed in combination with support measures to identify and address causes of the behaviour. 
 
Detention 

Detention is an appropriate response for a wide range of less serious classroom and school behaviour 
breaches. Detention can effectively reinforce to students the importance of maintaining appropriate 
behaviour standards. 

During detention teachers may instruct a student to finish school work which has not been completed in 
regular classroom time as a result of the behaviour, new work or other duties. No more than half the time 
allocated for any recess may be used for this. Where students are required to undertake detention after 
school hours, the time should not exceed forty-five minutes. 
Where the decision is made that an after-school detention is appropriate, the principal should ensure that 
parents or carers are informed at least one day before the detention.  
 
Suspension 

Suspension is the process of excluding a student from the standard instruction or educational opportunities 
being provided to other students at the school for part of a day, a full day, or multiple days.  
Suspension is a serious disciplinary measure and is best reserved for incidents when other measures have 
not produced a satisfactory response.  
 
Grounds for suspension 

In order for suspension to be an option, the following conditions must be in place: 

The student’s behaviour must have occurred: 
• whilst attending school; 
• or travelling to or from school; 
• or while engaged in any school activity away from the school; 
• or travelling to or from any school activity. 

 
The student’s behaviour must meet one or more of the following conditions:  

a) behaves in such a way as to pose a danger, whether actual, perceived or threatened, to the health, 
safety or wellbeing of any person; 

b) causes significant damage to or destruction of property; 

c) commits or attempts to commit or is knowingly involved in the theft of property; 

d) possesses, uses or sells or deliberately assists another person to possess, use or sell illicit substances 
or weapons; 

e) fails to comply with any clear and reasonable instruction of a staff member so as to pose a danger, 
whether actual, perceived or threatened, to the health, safety or wellbeing of any person; 

f) consistently engages in behaviour that vilifies, defames, degrades or humiliates another person based 
on age; gender; identity; impairment; industrial activity; lawful sexual activity; marital status; parent/carer 
status or status as a carer; physical features; political belief or activity; pregnancy; race; religious belief or 
activity; sex; sexual orientation; personal association (whether as a relative or otherwise) with a person who 
is identified by reference to any of the above attributes; 

g) consistently behaves in an unproductive manner that interferes with the wellbeing, safety or educational 
opportunities of any other student. 
 

Please note: For incidents between students that occur outside of school hours or in locations other than 
those listed above, a suspension cannot be used as a response. The impact of cyberbullying (and other 
behaviours) outside of school hours/off school premises on schools is acknowledged, however, if the 
behaviour occurs solely outside of school hours/grounds suspension is not an available recourse. If 
incidents outside of school hours are connected to behaviour that does meet the grounds and location 
requirements for suspension, this external behaviour may be considered when determining the response 
to an in-school incident. 

In-school suspension 

When considering the decision to suspend a student, it may also be useful to explore an in-school 
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suspension. An in-school suspension is where the student is excluded from the standard instruction or 
educational opportunities being provided to other students, but can still undertake educational activities on 
the school premises for the period of the suspension. 

In-school suspensions should focus on encouraging the student to exhibit more positive behaviour, to 
increase their level of participation and where appropriate, to learn problem solving and/or conflict resolution 
skills. 

Options for in-school suspension include 

• Having the student accompany an experienced teacher/appropriate staff member to their classes for the 
day  

• Participating in a work-based in-school suspension (e.g. working outdoors or preparation of educational 
materials) 

• Providing a dedicated room or area where students can complete school work under appropriate 
supervision. 

The same process (including record-keeping) must be followed for in-school suspension as for out of school 
suspensions.  

Immediate suspensions 

The principal may implement a suspension with immediate effect if the student's behaviour is such that they 
are putting the health, safety and wellbeing of themselves, or any other person at significant risk. 

Where an immediate suspension is imposed, the principal has a duty of care to provide supervision of the 
student until they can be collected by a parent, carer, or an emergency contact nominated by the parent or 
carer. If the parent, carer or emergency contact is unable to collect the student, the student must be 
adequately supervised by a member of staff until the end of the school day. 

It may be appropriate to implement a suspension with an immediate effect whilst the student is on an 
excursion or school camp. In these situations, if a student’s parent, carer or emergency contact is unable 
to collect the student, they will need to be supervised until the end of the camp or excursion. If this is the 
case, it is suggested that the student be removed from any activity organised as part of the excursion or 
camp. It may also be suitable to assign the student an appropriate task or school work to go on with. 

Period of suspension 

Suspending a student can have serious implications for the student’s engagement in learning therefore 
suspension should be applied for the shortest time necessary.  In determining the period of suspension, 
the principal must note: 

• The period of suspension must not exceed five school days. 

• The suspension must not result in the student being suspended for more than 15 school days in the 
school year unless there is prior written approval from the Regional Director.  

If the period of the suspension is longer than the days left in the term, the principal should consider the 
likely disruption to the student’s learning before imposing a suspension that will continue into the following 
term. 

Expulsion 

Expulsion is the process of permanently excluding the student from the school in which he or she is currently 
enrolled. As the most extreme disciplinary measure available to a principal, it should only be used after 
other forms of behaviour management have been exhausted and the school can demonstrate evidence 
that this has occurred. The student’s behaviour must also be of such magnitude that expulsion is the only 
available mechanism.  

Expulsion cannot not be implemented as a consequence for events of a novel nature such as one-off 
pranks that do not cause any harm to other students or members of the school community. 

Grounds for expulsion 

In order for expulsion to be an option, the following conditions must be in place:  

The student’s behaviour must have occurred: 

• whilst attending school; or 

• travelling to or from school; or  

• while engaged in any school activity away from the school; or  
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• travelling to or from any school activity 

 

The student’s behaviour must meet one or more of the following conditions: 

a) behaves in such a way as to pose a danger, whether actual, perceived or threatened, to the health, 
safety or wellbeing of any person; 

b) causes significant damage to or destruction of property; 

c) commits or attempts to commit or is knowingly involved in the theft of property; 

d) possesses, uses or sells or deliberately assists another person to possess, use or sell illicit substances 
or weapons; 

e) fails to comply with any clear and reasonable instruction of a staff member  so as to pose a danger, 
whether actual, perceived or threatened, to the health, safety or wellbeing of any person; 

f) consistently engages in behaviour that vilifies, defames, degrades or humiliates another person based 
on age; breastfeeding; gender; identity; impairment; industrial activity; lawful sexual activity; marital status; 
parent/carer status or status as a carer; physical features; political belief or activity; pregnancy; race; 
religious belief or activity; sex; sexual orientation; personal association (whether as a relative or otherwise) 
with a person who is identified by reference to any of the above attributes; 

g) consistently behaves in an unproductive manner that interferes with the wellbeing, safety or educational 
opportunities of any other student. 

The student’s behaviour must also be of such magnitude that expulsion is the only available mechanism. 
In this regard, the principal must consider the need of the student to receive an education compared to the 
need to maintain the health, safety and wellbeing of other students and staff at the school and the need to 
maintain the effectiveness of the school’s educational programs. 

Under Victorian Law, in deciding whether to expel a student, principals must undertake an assessment of 
that course of action under the Charter of Human Rights and Responsibilities Act 2006. In addition, when 
determining  whether to expel a student with a disability, principals must be sure that reasonable 
adjustments have been made to assist the student to manage the behaviours where this is a manifestation 
of disability.  

Authority to expel a student 

Only principals have authority to make the final decision to expel a student. This authority cannot be 
delegated. 

School staff may provide advice to inform the principal's decision whether to expel a student and may assist 
in the management of the student’s behaviour and/or in communications with the parents, carers or relevant 
persons. Principals hold ultimate responsibility for ensuring that all processes are followed correctly. 

Removing a student from school while considering an expulsion 

If a student’s behaviour is serious enough to warrant expulsion and poses danger to staff and students, a 
suspension with immediate effect may be implemented while the expulsion is being considered. 

 

 


